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BACKGROUND

Asian Americans who have experienced racism are more stressed by
anti-Asian hate than the COVID-19 pandemic itself, with one in five
experiencing racial trauma and heightened symptoms of depression,
anxiety, and stress.

Educators, particularly Asian American educators, face challenges
related to the COVID-19 pandemic, social unrest, and anti-Asian

Measurement validation of the AARRSI supports the second-order model and concurrent

validity with compassion fatigue.

DISCUSSION

e The study validated the AARRSI (Asian American Racism-Related
Stress Inventory) among a diverse sample of Asian Americans,
contributing to the literature on racism-related stress measurement.

e The study included a broader range of Asian Americans in terms of
age and racial/ethnic subgroups within the Asian American diaspora,
supporting the generalizability of racism-related stress constructs.
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METHODS

Data were collected among 256 Asian American educators between
the Winter of 2021 to the Spring of 2022.

Semi-structured interviews were conducted with 21 Asian American
educators between March to June of 2022 via the Zoom platform.
The original 29-item Asian American Racism-related Stress Inventory
(AARRSI) was reviewed and evaluated, resulting in a refined version
with 16 items and the brief version of the Professional Quality of Life
Scale (PROQOL) was used to measure compassion satisfaction and
compassion fatigue.

Fit statistics used to decide the optimal model fit were the
Comparative Fit Index (CFl), Standardized Root Mean-Square
Residual (SRMR), and Root Mean-Square Error of Approximation
(RMSEA). A CFl larger than .90 is considered desirable, and a model
with a SRMR and RMSEA below .08 is regarded as a good fit (Chen,
2007; Hu & Bentler, 1998; 1999).

Semi-structured interviews were transcribed and analyzed using
thematic analysis guided by AsianCrit and the transactional model of
stress and coping.

RESULTS

CFA results on the hypothesized model (i.e., second-order model)
and two alternative models (see Table 1) yielded adequate fit indices
for the second-order model and three-factor model.
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Figure 1. Standardized factor loadings for the second-order
model in the full sample.
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Figure 2. A transnational model of coping stress and coping among Asian American educators experiencing racism-related stress.
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e Establish systems of support, such as racial affinity groups, to
provide a safe space for sharing experiences and receiving support.

e Provide targeted support, including access to counseling and mental
health resources, and address the professional support for Asian
American educators.

e Address racism-related stress directly: Coping strategies that
directly address racism-related stressors have been found to be
effective in attenuating psychological symptoms (Mekawi et al.,
2022).

e Implement stress management interventions. Training in self-care
and stress management techniques, such as mindfulness-based
stress reduction, can be beneficial for professionals at risk of
compassion fatigue, including teachers of color (Shapiro et al.,
2007). These interventions can help individuals develop coping
strategies to manage stress and promote their mental health.

e Cultivate a strong professional identity: Developing a strong
professional identity can serve as a protective factor against
compassion fatigue (Geoffrion et al., 2015). Encouraging individuals
to connect with their professional roles and values can enhance their
resilience and well-being.

e Address the lack of disaggregated data on Asian Americans by
collecting and analyzing data that highlights the needs of different
subgroups within the Asian American population.

e Use disaggregated data to identify and address the diverse needs of
different Asian American subgroups, promoting equity and inclusion

e The second-order model was chosen as the final model as supported In education.
by theoretical frameworks and suggested extant literature
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the two halves of the sample

Concurrent validity result indicated significant associations of
compassion fatigue with the AARRSI total score, Socio-Historical
Racism, General Racism, and Perpetual Foreigner Racism

Asian American educators’ compassion satisfaction did not
demonstrate a significant relationship with the AARRSI total and
subscale scores.

Thematic analysis revealed that approximately 70% of participants
identified in particular negative forms of cognitive appraisals after
experiencing anti-Asian violence and discrimination, whereas only
48% of participants described engaging in coping dimensions to
mitigate such stressors (See Figure 2)

"...Again there's nothing violent, there's nothing
dangerous, but certainly hurtful and they (incidences
of anti-Asian hate and violence) were a reminder of
people's perception of where you do and do not
belong”
- Jessica, Chinese high school teacher

"I got really burnt out from it [being an educator], so
| do wonder if our district did bring out more mental
health support or just support and resources in

general...maybe | would still be employed there,
you know...but nope, here | am, and this is my
reality..."”
- Raymond, Hmong athletic administrator

"I tried to take a really positive approach to it. I've spoken to the
fact that trauma can be so challenging when you feel powerless.
So I've tried to take as much action as | can just to be a support for
others in my community to lift up their voices, whoever it may be —
whether Asian or Latino or whatever we might be talking about in
the community...I am their mouthpiece for whatever inequities or
lack of consideration may be occurring and I think that’s who you
get through it, by finding your corner of the world where you have
influence and just try to make change.”

- Janelle, Filipna elementary school teacher

This project is supported by the UC Berkeley Hellman Fellowship and
UC Berkeley Asian American Research Faculty Grant awarded to Dr.

Chunyan Yang and UC Berkeley Asian American Research Graduate

Student Research Grant awarded to Quennie Dong.

Resources

References

Appendix



https://docs.google.com/document/d/17V1Nd5eL2xUmLPfUViLNpOH8Y18Jrrr1gsWnEFGRfXw/edit?usp=sharing
https://docs.google.com/document/d/16tlMOcTp-5o4KbkUCcI7TJoZ-1r5fuQHjjfkfhpOXbg/edit?usp=sharing
https://docs.google.com/document/d/1VYe4L4KDA-o7sg0VWlLAodisxrZotCgYt-B0hITYFMU/edit?usp=sharing

